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Working definition of Deep Marking 
‘Deep marking’ is a generic term used to describe a 
process whereby teachers provide written feedback to 
pupils offering guidance with a view to improving or 
enhancing the future performance of pupils. Pupils are 
then expected to respond in writing to the guidance which 
in turn is verified by the teacher.’
We agreed to use the term deep marking to encompass 
the terms dialogic marking, triple marking and quality 
marking. 



• 53% of sample respondents thought that, whilst marking pupils’ work is 
necessary and productive, the excessive nature, depth and frequency of 
marking was burdensome.

• Marking – providing written feedback on pupils’ work – has become 
disproportionately valued by schools. 

• Marking has evolved into an unhelpful burden for teachers, when the 
time it takes is not repaid in positive impact on pupils’ progress. 

• Marking frequently serves a different purpose such as demonstrating 
teacher performance or to satisfy the requirements of other, mainly adult, 
audiences. 

• Too often, it is the marking itself which is being monitored and 
commented on by leaders rather than pupil outcomes and progress as a 
result of quality feedback.

Main Findings of workload survey



• Widely held myths about what ‘is expected.’
• OFSTED and Local Authorities praising and/or promoting particular 

methods
• Practice which misinterpreted and ultimately distorted the main messages 

of Assessment for Learning.
• An assumption that marking provides a more thorough means of giving 

feedback.
• Deep marking often acts as a proxy for ‘good’ teaching as it is something 

concrete and tangible which lends itself as ‘evidence.’

What led to current marking practice?



What does the evidence tell us?

• There is little robust evidence to support the current widespread practice 
of extensive written comments.

• EEF Report: ‘A Marked Improvement? A review of the evidence on written 
marking’ found that there is “a striking disparity between the enormous 
amount of effort invested in marking books, and the very small number of 
robust studies that have been completed to date.” 

• Funding offered to fill the evidence gap - £2m to fund trials which lead to 
practical and useful knowledge for teachers. 

• There were some emerging findings from the available evidence and the 
national survey of primary and secondary teachers which make for 
interesting reading. 
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Since the workload challenge of 2014 the DfE have:
•set up 3 independent teacher workload review groups, which produced detailed reports 
offering advice for teachers on:
• marking policy
• planning and teaching resources
• data management

•committed to tracking teacher workload by running a large-scale survey every 2 years -
we published the results of the first survey on 24 February 2017
•published an action plan with a full update of work and future commitments to help 
reduce teacher workload, including an offer of targeted support for schools
•committed to giving schools a minimum lead-in time for significant changes to policy in 
accountability, curriculum and qualifications; and to do more to consider the impact on 
schools when introducing such changes - see the DfE protocol

https://www.gov.uk/government/publications/reducing-teacher-workload-marking-policy-review-group-report
https://www.gov.uk/government/publications/reducing-teacher-workload-planning-and-resources-group-report
https://www.gov.uk/government/publications/reducing-teacher-workload-data-management-review-group-report
https://www.gov.uk/government/publications/teacher-workload-survey-2016
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/594680/Teacher_Workload_Action_Plan.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/594215/DfE_Protocol_-_Feb_2017.pdf
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•carried out work to reduce DfE’s data burden on schools, in a way that also enables 
more efficient movement of data elsewhere in the system.
•worked with teaching unions and Ofsted to produce a pamphlet and poster for 
teachers, highlighting important points in the workload review reports
•introduced workload considerations into guidance we’ve produced for school, such as 
the:
• the ‘Governance handbook’
• good practice guidance for multi academy trusts
• revised school staffing guidance
• revised content for National Professional Qualifications for School Leaders

•shared examples of successful practices schools have used to deal with teaching tasks 
that can cause unnecessary workload - see our teaching blog
•worked with the National College of Teaching and Leadership (NCTL) to fund groups of 
schools carrying out collaborative projects into reducing workload

https://www.gov.uk/government/publications/teacher-workload-poster-and-pamphlet
https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/government/publications/multi-academy-trusts-establishing-and-developing-your-trust
https://www.gov.uk/government/publications/staffing-and-employment-advice-for-schools
https://www.contractsfinder.service.gov.uk/Notice/88023b42-0bbd-4dd9-b368-48ccdc503aaa?p=@RPT0=NjJNT08=UFQxUlR
https://teaching.blog.gov.uk/
https://www.gov.uk/government/publications/workload-challenge-school-research-projects
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And Yet……… 2016 Survey Perceptions of workload as an issue 
The workload survey was commissioned because working hours are 
recognised as an important issue in the professional lives of teachers. All of 
those taking part in the survey (classroom teachers, middle leaders and 
senior leaders) were asked to state to what extent, if at all, they consider 
teacher workload to be a serious problem in their school. The majority 
(93%) stated it was a problem with 52% stating it was a very serious 
problem and 41% stating it was a problem. Overall, a higher proportion of 
classroom teachers and middle leaders (54%) believed that workload was a 
very serious problem compared to 42% of senior leaders. 



The irony is, we are all too busy to 
worry about workload



Consider instead the ‘dangers’ of excessive 
teacher workload associated with marking
Teacher recruitment and retention
Tasks that don’t generate too much marking
Misguided view of assessment and feedback
Time denied to more productive teacher activities
Missed opportunities to develop integrated feedback 
and assessment in the classroom 



The rationale for getting rid of deep marking in my school 
wasn’t really anything to do with workload

I just didn’t believe in it as an appropriate form of 
assessment

I believed it was a burden that was distracting my staff 
from doing their jobs well

I couldn’t ignore the fact that some of my best teachers 
were my worst markers!



Considering why we mark books

Useful outcomes of marking

• Checking and assessing pupils responses to 
learning tasks 

• Making decisions about what we/they need to do 
next

• Acknowledging and valuing children’s efforts
© Dawn Copping   



Applying the principles

• We focus on assessment not marking
• We look at pupil outcomes, make decisions and plan 

next steps
• We don’t give written feedback or contrived comments
• We don’t over value marking with a stand alone policy
• We decided to forget everything we thought we knew 

about marking and applied common sense principles 
instead



The impact of stopping deep marking practice in 
my school
• Significant reduction in teacher workload.
• Improved daily assessment.
• Improved integrated feedback.

• Improvement in strategic monitoring of assessment policy and practice and 
pupil outcomes in books – no distractions, we look at the work, not the 
marking.  

• Improved access to feedback for SEN, EAL, Lower attainers and younger 
pupils.

• Improved ownership and responsibility for pupils through effective self 
and peer checking.



• Everyone adheres to the policy.

• Truly reflective teaching.

Accidentally Brilliant Outcomes!
• Innovative and creative lesson planning.

• More effective support staff deployment.

• Better trained and skilled support staff.

• No staff retention issues.

• Happier more energetic teachers.



Key Messages
High quality assessment, both during and after a lesson, is 

vital for planning appropriate next steps learning

A change of mind set, in terms of ‘marking’ is needed 
to facilitate this 

Marking policy and practice that is focussed on 
following a system regardless of pupil outcomes 

does not support high quality assessment



Stop saying marking
Start saying daily 

assessment


